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Conference Theme 

The gender gap in school performance and educational attainment is 

highly considered in the public discourse. Before the educational 

expansion with its core phase beginning in the 1960s, girls achieved 

lower educational levels than boys. Girls benefited much from the 

educational expansion in Europe. In many countries, girls are now more 

likely than boys to transit to upper secondary schools and show better 

performances than boys in some subjects and overall results.  

Issues being raised in keynote speeches, papers and posters include 

accounts if gender inequalities, country comparisons, social mechanisms 

behind gender inequalities from historical, sociological and psychological 

perspective, gender and migration, gender differences in the access to 

vocational training and higher education institutions.  
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Conference Programme 

 

Monday, 3 October 2011 
 
10.00-10.30 Registration 
 
Chair: Andreas Hadjar 

10.30-10.45 Opening: 

  Mady Delvaux-Stehres, Ministry of Education, Luxembourg 

  Michel Margue, Faculty Dean, FLSHASE, University of Luxembourg 
  
10.45-11.30 Keynote Speech: Martin Brunner (University of Luxembourg) 

„Cross-national patterns of gender differences in student 
achievement: A multivariate perspective“ 

11.30-12.00 Heinz Leitgöb, Johann Bacher, Herbert Altrichter (University of  
  Linz, Austria) & Angelika Paseka (University of Hamburg, Germany) 
  “Identifying Causes of Gender-related Differences in Austria” 
 
12.00-13.30 Lunch Break 
 
Chair: Karin Priem 

13.30-14.15 Keynote Speech: Katharina Kellerhals (School of Teacher Education 
Berne,  Switzerland)  
“A historical perspective in gender inequalities: In the old days good 
pupils were also girls”  

14.15-14.45 Patrícia Rodrigues (Higher School of Education of Santarem, Portugal) 
  “The quest for knowledge: Eighteenth-century’s women’s plight for 
  contemporary accomplishment” 

14.45-15.30 Keynote speech: Rolf Becker (University of Berne, Switzerland) 
  “Social change of gender-specific educational attainment “ 
 
15.30-15.45 Coffee Break 
 
Chair: Sabine Glock 

15.45-16.30 Keynote Speech: Ursula Kessels (University of Cologne, Germany) 
  “How gender differences in academic engagement are related to  
  students' gender identity” 

16.30-17.00 Robin Samuel (University of Basel, Switzerland) 
  “The interplay between educational success, well-being, and gender” 
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17.00-17.30 Stefanie Gysin (FHNW, Solothurn, Switzerland) & Judith Lupatsch  
  (University of Bern, Switzerland) 

“Which factors drive the lower school success of boys in secondary 
school level?” 

 
 

Tuesday, 4 October 2011 
 
Chair: Sandra Hupka-Brunner 

9.00-9.30 Aigul Alieva (CEPS/INSTEAD, Differdange, Luxembourg) 
“Does the institutional environment have an effect on gender 
achievement gap of students with migratory background?” 

9.30-10.00 Anja Gottburgsen & Christiane Gross (University of Erlangen-
Nuremberg, Germany) 

  “An Intersectionality Approach to Explain Educational Inequality” 

10.00-10.30 Michael Beck, Franziska Jäpel & Rolf Becker (University of Berne, 
Switzerland) 
“Educational Success of Migrant Children – Gender Variations in 
School Achievement  and Wellbeing in School” 
 

10.30-11.15 Coffee Break 
 
11.15-11.45 Oktay Aktan & Cornelia Hippmann (TU Dortmund, Germany) 

“Gender-gap and educational inequalities. An empirical study on 
migrant peer-groups in the Ruhr area” 

11.45-12.15 Manuel Siegert & Tobias Roth (University of Mannheim, Germany) 
“Sons preferred? Gender specific differences with regard to pupils 
with Turkish background attending a Gymnasium” 
 

12.15-14.30 Lunch Break 
 
 
Chair: Sabine Krolak-Schwerdt 

14.30-15.30 Poster Session (posters will be displayed until Wednesday morning) : 

Susanne Bergann, Paula Altland, Thorsten Roick & Petra Stanat (Free 
University Berlin, Germany) 
“The gender gap in reading comprehensionin primary school – the 
role of motivational and behaviour-related factors” 

Maria Constantinescu , Cornel Constantinescu & Ana Maria 
Dumitrescu (University of Pitesti, Romania) 
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„The Influence of the Gender in what concerns the students’ 
performances in schools from the perspective of teacher-student 
relationship“ 
 
Pascale Esch (Université de Liège, Belgium; CRP, Luxembourg) 
“Psychosocial risk and protective factors of secondary school 
dropout in Luxembourg: the protocol of an exploratory case-control 
study” 

Patrick Isler-Wirth (FHNW, Solothurn, Switzerland) 
“Influence of motivation on academic achievement of girls and boys” 

Rebecca Lazarides, Angela Ittel & Linda Juang 
“School-related social factors and students’ interest in mathematics 
– testing for gender differences” 

Gertrud Nagy (Department of Education and Psychology, University of 
Linz, Austria) 
„The Role of Gender in Classroom Assessment“ 
 

15.30-15.45 Coffee Break 
 
15.45-16.30 Keynote Speech: Birgit Spinath (University of Heidelberg, Germany), 

“Gender differences in school success: What are the roles of 
students’ intelligence, personality and motivation?” 

 

Chair: Andreas Hadjar 

16.30-17.00 Julia E. Herfordt-Stöpel (University of Luxembourg, Luxembourg) 
“Differences in assessing students’ ability and motivation as a 
function of students’ gender” 

17.00-17.30 Matthias  Böhmer, Sabine Glock, Florian Klapproth & Sabine Krolak-
  Schwerdt (University of Luxembourg, Luxembourg) 

“When does students’ gender affect teachers’ school placement 
decisions? An experimental study with Luxembourgish primary 
school teachers “ 
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Wednesday, 5 October 2011 
 

Chair: Martin Neugebauer 

9.15-10.00 Keynote Speech: Christel Baltes-Löhr (University of Luxembourg), 
  “Gender in motion at school and societal level. The case of  
  Luxembourg“ 

10.00-10.45 Keynote speech: Elina Lahelma (University of Helsinki, Finland), 
  „Troubling discourses on gender and equality in Finland“ 
 
10.45-11.00 Coffee Break 
 
11.00-11.45 Keynote Speech: Gabrielle Ivinson (University of Cardiff, United 

Kingdom), 
  “Gender differences in the educational system: The British case “ 

11.45-12.15 Mona Granato (Federal Institute for Vocational Education and 
Training, Bonn, Germany) 
“Gender Variations in Educational Success: Vocational Education and 
Training” 
 

12.15-13.45 Lunch Break 
 
Chair: Karin Priem 

13.45-14.15 Mirte Scholten (MZES, University of Mannheim, Germany) 
  “Social inequality with regard to access to higher education” 

14.15-14.45 Jessica Gabriele Walter (GESIS, Mannheim, Germany) 
“Extent, development and mechanisms of gender differences in 
transition to higher education and choice of field of study” 

14.45-15.15 Sonja Engelage (FHNW, Basel, Switzerland) & Frank Schubert (Swiss 
Statistical Office, Neuchatel, Switzerland) 
“Is the Leaky Pipeline in academic careers really still true? Evidences 
on PhDs in Switzerland” 
 

15.15-15.30 Closing 
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Abstracts of Presentations and Posters (alphabetical order) 

Oktay Aktan, Cornelia Hippmann 
TU Dortmund, Germany 

Gender-Gap and Educational Inequalities. An empirical study on Migrant Peer-
Groups in the Ruhr Area (Presentation) 

Email: oktay.aktan@tu-dortmund.de 

 
Abstract: 
As part of the educational expansion since the 60s and 70s in Germany, school system has 
undergone a significant development. Consequently, the girls generally have better 
performances and thus the higher graduate certificates; they represent the majority at 
universities and colleges, as opposed to the boys, the "losers", who achieve less success in 
schools. This phenomenon of gender-gap is also reflected in the recent PISA study (in 2010). 

Although much qualitative research has been conducted on the student performances in 
schools, there is a notable lack of field research on peer-group cultures which shows itself, 
too, as a significant factor in the students’ success in schools. Our project "Gender, Milieu 
and Ethnicity: Peer Cultures and Educational Requirements in Intersectionality Theory” seeks 
to answer the question if the gender-gap debate in the students’ educational success is 
reproduced itself for the youth groups with migration background. 

The common peer cultures including both the students’ self-presentations and their 
perception of the teachers and their manners constitute “the meaning of the school” for the 
students in this context. In order to discover these peer-cultures, our research intents to 
reconstruct the common perception and orientation patterns in a school context which 
implicitly have impacts on the students’ educational performances. This qualitative study 
aims to bring together the three major dimensions: gender, milieu and ethnicity into the 
analysis where the Intersectionality theory, a multidimensional analysis of social inequality 
(Winker and Degele, 2009), is selected as the main reference point.  

The field research includes twenty-four group discussions (Bohnsack, Marotzki and 
Meuser, 2010) and video records in two different types of secondary school: Gesamtschule 
and Gymnasium, conducted in various cities and city-districts in Ruhr Area which has a 
highpopulation of students with migration background. The main aim is to compare both the 
girl and boy peer-groups from different milieus. Besides we provide twelve group 
discussions in order to reconstruct the common perception of the school teachers in light of 
the divergence values of "gender difference" and "migration". With this two-sided analysis 
including not only the students, but also the teachers’ perspectives, the phenomenon of 
gender-gap will be examined profoundly. 

In our presentation, we intend to show the empirical results of our study and discuss the 
possible causes of this gender-gap. 

References:  
Winker, G., Degele, N., (2009), Intersektionalität – Zur Analyse sozialer Ungleichheit, Transcript, Bielefeld. Bohnsack, R., 
Marotzki, W., Meuser, M, (2010), Hauptbegriffe Qualitativer Sozialforschung, Barbara Budrich, Opladen.  
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Aigul Alieva  
CEPS/INSTEAD, Esch-Belval, Luxembourg  

Does the institutional environment have an effect on gender achievement gap of 
students with migratory background? 

Email: aigul.alieva@ceps.lu  

 
Abstract: 

A growing number of studies on educational attainment of foreign-born students 
underlines the importance of the institutional settings in the host society. In countries 
known as the Traditional Immigration Countries, the performance difference between native 
and non-native students is narrow and the average achievement of immigrant population is 
higher, while in European countries, the gap remains large and the average achievement is 
rather low. Also in Europe, the changes across generations remain fairly modest, which 
makes the picture of successful assimilation over time as unrealistic. 

The findings of the educational gap between immigrant boys and girls have been 
frequently reported in many research papers, but until now the question remains largely 
overlooked. In general, it is found that female students have better results than respective 
male peers, even if male perform slightly better in certain subject like mathematics.  

Studies that further look at the transition from school to work, long-term unemployment, 
occupational position and alike find that it is the male immigrant population which remains 
particularly vulnerable and exhibits poor results when it comes to the structural integration. 
In the light of these findings, addressing this topic and looking for possible solutions remains 
particularly important.  

In this work we will focus on a particular aspect of gender gap. Using PISA OECD data we 
will focus on main question whether the gap between boys and girls is smaller, both in 
mathematics and reading, in higher achieving countries, like Canada, Australia, compared to 
the European countries. In terms of methodological approach, we will apply multilevel 
analysis techniques and combine individual-level and school-level data across countries. If 
the hypothesis is confirmed, the next step is to elaborate on potential policy 
recommendations for weaker performing countries.  

 

  

mailto:aigul.alieva@ceps.lu
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Christel Baltes-Löhr 
University of Luxembourg, Luxembourg 

Gender in motion at school and societal level. The case of Luxembourg.  
(Keynote Speech) 

E-Mail: christel.baltes-loehr@uni.lu 

 
Abstract: 
In this lecture, selected results of two complete censuses will be discussed.   

The first study “Significance of the Gender Aspect for Professional and Personal 
Development of Future Educators and Teachers” was carried out in March 2003 among 
students and pupils of the former ISERP (Institut Supérieur d´Etudes et de Recherches 
Pédagogiques), of the secondary level teacher education at the CUNLUX (Centre 
Universitaire de Luxembourg) and the former IEES (Institut d’Etudes Educatives et Sociales) 
including educator and social education worker trainees. This study focused on the 
prevalent gender representations (femininity, masculinity, gender relations) of the 
respondents, their favored gender models and the impact of the gender dimension 
regarding their own future school or educational practices as professionals. Of a total of 
1438 students/pupils 1032 filled in the questionnaire, corresponding to a participation of 
77%. 57 in-depth interviews have been conducted with students/pupils.  

In 2008, a second complete census was realized investigating all teachers at all school 
levels in Luxembourg. Out of 9000 teachers 2513 filled in the questionnaire, corresponding 
to a response rate of 24% evenly distributed over all school levels. This second study 
“Significance of the Gender Aspect for the Luxembourgish Praxis in Pre-, Primary and 
Secondary Schools” also focused on different gender representations. A main issue was to 
gain information about the relevance and the implementation of a gender sensitive 
pedagogy in the teachers own classroom practices.      

The second part of my lecture will preferably discuss to what extent incorporated gender 
representations and favored gender models could be revealed and to what extent these 
answers could be significantly differentiated along a gender-axis. As will be shown, the 
respondents still recall some kind of discerned discrimination along the gender-axis, e.g. in 
the societal fields of labor market, policy, family, care and education and particularly in 
specific school situations. But, it will be also shown that these representations and practices 
are evenly distributed amongst women and men.  

These findings are supported by new results of a recent representative study 
investigating i. a. also the impact of gender representations. In the interdisciplinary research 
project “Doing Identity in Luxembourg”, 1500 persons living in Luxembourg have been 
investigated in 2009 by a representative study and 80 qualitative interviews. The author 
focused on the prevalent gender representations among women and men living in 
Luxembourg.  

In the third and last part of my lecture I may conclude that, gender has lost some of its 
discriminatory power as a category of analysis, gender is to be considered as one aspect 
within the polyphonic choir of intersectionality, concerning femininity and masculinity, 
essentialist and constructivist notions of genders are discursively tightly intertwined, 
traditional gender representations have by no means completely lost their power and can be 
defined as ‘resistant remnants’,even if gender is to be considered as „gender in motion“, the 
importance of the implementation of the gender dimension in each curriculum at each 
school level is not neglectable.  
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Rolf Becker 
Department of Sociology of Education, University of Bern 

Social change of gender inequalities in educational attainment in West Germany 
(Keynote Speech) 

Email: rolf.becker@edu.unibe.ch 

 
Abstract: 
In the course of the educational expansion, West Germany has witnessed a significant 
chance of gender inequalities regarding both the access to higher education and the 
educational attainment. While women have had less opportunity to participate at higher 
education than men, this phenomenon has been reversed since the 1980s in favour to 
women. How could this social change be explained? It is assumed that this historical 
development reflects social change of gender disparities in educational decisions. The 
change in educational decision has been caused by the increasing demand for qualified 
employees in the female occupational areas such as educational system, health system, and 
social welfare. There are empirical indications that the increasing mobility of women to the 
lower and upper service classes has contributed to increasing investments into their 
daughters’ education. It is also assumed that the mothers’ employment in these areas of the 
state sector has motivated their daughters to invest into their education. From this 
theoretical perspective, it could be concluded that the state itself has been responsible for 
the educational expansion in the post-war West Germany as well as for the social change of 
gender disparities in educational attainment across birth cohorts. For the empirical analysis 
of social change of gender-specific educational attainment, the cumulated data set of the 
German Social Survey will be employed. In order to detect the mechanisms of this change of 
IEO among genders, the longitudinal data of the German Life History Study will be employed 
providing information on intergenerational reproduction of educational attainment. 
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Susanne Bergann, Paula Altland, Thorsten Roick & Petra Stanat 
Free University Berlin, Germany 

The gender gap in reading comprehension in primary school - the role of 
motivational and behaviour-related factors (Poster) 

E-Mail: susanne.bergann@fu-berlin.de 

 
Abstract: 
International and national empirical studies show that girls are likely to do better in school 
than boys. The girls’ advantages tend to be especially pronounced in languages. While the 
gender gap in reading comprehension is small in elementary school (Bos et al., 2004), it is 
much larger for adolescents (Klieme et al., 2010).  This suggests that the gender difference in 
reading comprehension increases with age. In addition, previous research indicates that 
female students show higher interest in reading, a higher reading self-concept, and spend 
more time with reading compared to male students (Stanat & Bergann, 2009). In line with 
the “self-enhancement-model” (e.g., Helmke & van Aken, 1995), cross-sectional studies with 
secondary school students suggest that these motivational and behaviour-related factors 
explain gender-related disparities in reading comprehension (Stanat & Kunter, 2001). 
However, it is unclear whether these factors account for the emergence of gender-related 
disparities in reading achievement over time. The present study aims at investigating the 
longitudinal development of reading comprehension for male and female primary school 
students (N= 1617). More specifically, we tested the prediction that gender-related 
differences in reading comprehension do, in fact, increase from grade four to grade six. 
Furthermore, we explored whether the development of gender-related differences in 
reading comprehension between grades four and six is mediated by motivational factors and 
the time students spend with reading. The results revealed that girls show better reading 
achievement compared to boys in all grades. Female students also show higher motivation 
and spend more time with reading than boys. Contrary to our expectations, however, the 
gender gap in reading comprehension seems to decrease over time (from d=.22 in grade 
four to d=.15 in grade six). Moreover, regression analyses show no differences in reading 
comprehension in grade six between boys and girls after controlling for reading 
achievement in grade four. In addition, motivational and behaviour related reading factors 
seem to have a negligible impact on the development of gender differences in reading 
achievement between grades four and six. The results thus suggest that gender-related 
disparities in reading comprehension do not increase from grade four to grade six, even 
though girls show higher interest in reading and spend more time with reading than boys. 
The results further point out that studies on the extent to which gender differences are 
mediated by motivational factors need to be based on longitudinal data by taking into 
account previous achievements.  

  

http://dict.leo.org/ende?lp=ende&p=Ci4HO3kMAA&search=negligible&trestr=0x8004
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Matthias Böhmer, Sabine Glock, Florian Klapproth & Sabine Krolak-Schwerdt 
University of Luxembourg, Luxembourg 

When does students’ gender affect teachers’ school placement decisions? An 
experimental study with Luxembourgish primary school teachers. (Presentation) 

E-Mail: matthias.boehmer@uni.lu 

 
Abstract: 
One structural characteristic of educational systems which has been repeatedly discussed is 
school placement, which corresponds to an ability-based grouping of students in different 
school tracks at a specified moment of their school career. Empirical research provides 
evidence for non-performance related students’ information influencing school placement. 
For instance, formerly, boys had a higher chance to be placed on the highest track than girls. 
This trend recently changed; nowadays the new “boys’ crisis” is discussed; boys are less 
frequently placed on the highest track. 

School placement decisions may even get worse if they are made within a group. In 
group decisions, the accountability for the decision is distributed over the group members, 
which may result in reduced accountability for each group member. According to dual 
process models of social cognition, low accountability should lead to heuristic information 
processing which is characterized by cognitive economy and the predominance of 
stereotypes that guide the information processing, resulting in non-performance related 
information being considered for the decision. In contrast, high accountability corresponds 
with an information integrating mode in which performance related information should be 
regarded. 

One example of school placement decisions made within groups is the Luxembourgish 
school system. After the sixth grade, the students are oriented towards three clearly 
hierarchical tracks, which are the Enseignement Secondaire, the Enseignement Secondaire 
Technique, and the Enseignement Préparatoire. Students are generally oriented towards the 
ES when they have a flawless achievement profile. An achievement profile showing 
difficulties in one or more subjects generally leads to an orientation towards the EST track, 
while students with major learning difficulties are oriented towards the PREP track. 

We conducted an experiment which investigated the influence of teachers’ 
accountability on school placement decisions. Luxembourgish primary school teachers were 
presented with case descriptions of students which were varied in gender, social and 
migration background, social and working habits, grades, and results in standardized 
achievement tests. Teachers in the high accountability condition considered grades and 
results of the achievement test as the most important information for their placement 
decisions. Teachers in the low accountability condition also based their decisions on grades 
and achievement test but took gender into account. These teachers placed boys more often 
on the highest track than girls despite all other information being equal. However, given high 
accountability for the placement decisions, students’ gender does not affect teachers’ 
decisions. The practical relevance of the results will be discussed. 
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Martin Brunner 
University of Luxembourg, Luxembourg 

Cross-national patterns of gender differences in students’ achievement: 
A multivariate perspective (Keynote Speech) 

E-Mail: martin.brunner@uni.lu 

 
Abstract: 
Students’ achieved competencies are vital to participate in a democratic society, to succeed 
in the job, and to accomplish important life-outcomes (e.g., income or health). Thus, the 
study of gender differences in students’ achievement is of critical importance for both policy 
and research. There are currently three hypotheses that can be applied to better understand 
gender differences in students’ achievement. First, the gender similarity hypothesis (Hyde, 
2005) predicts that boys and girls are on average very similar in most competency domains. 
Second, according to the greater-male-variability hypothesis (e.g., Feingold, 1992) boys’ 
competencies are expected to demonstrate greater variability than girls’. Third, both latter 
theories emphasize a univariate perspective on student achievement and focus on one 
competency at a time. Current psychometric theories on the structure of cognitive 
competencies, on the other hand, take a multivariate perspective and focus on students’ 
profiles across several competencies simultaneously: general student achievement regulates 
the overall level of the competency profile (e.g., a student who is proficient in all domains) 
whereas more specific competencies form the particular shape of a profile (e.g., a student 
who excels in mathematics only). Importantly, this multivariate perspective implies the 
masking hypothesis (Johnson & Bouchard Jr., 2007): gender differences in general student 
achievement are expected to mask gender differences in more specific competencies (e.g., 
specific mathematics or specific reading achievement). To investigate these hypotheses we 
capitalized on the international data base of the year 2003 cycle of the Programme for 
International Student Assessment (PISA). This data base contains representative samples 
from 41 different countries where over 270,000 15 year old students participated. Our 
results largely confirmed all three hypotheses. First, overall mean differences between boys 
and girls were small in reading, mathematics, science, and problem solving with largest 
differences emerging in reading in favour of girls, and in mathematics in favour of boys. 
Second, when taking a univariate perspective, the variability of boys’ competencies in 
reading, mathematics, science, and problem solving was larger than that of girls in almost all 
countries. Third, when taking a multivariate perspective on competencies a more nuanced 
picture emerged. Specifically, mean gender differences in general student achievement 
were negligible in most countries, whereas, relative to the univariate perspective, larger 
mean differences were found for specific mathematics competency in favour of boys. 
Further, considerable mean differences in favour of girls were found in specific reading 
competency. Finally, boys’ variance in general student achievement was considerably larger 
than that of girls in all countries, whereas gender differences in the variability in specific 
competencies were negligible. To explore possible sources of gender differences in 
competency profiles for students’ in Luxembourg, we took a close look at boys’ and girls’ 
educational careers as well as their achievement motivation in various domains. We discuss 
theoretical and educational implications of our results. 

References:  
Feingold, A. (1992). Sex differences in variability in intellectual abilities: A new look at an old controversy. Review of Educational 
Research, 62, 61-84. 
Hyde, J. S. (2005). The gender similarity hypothesis. American Psychologist, 60, 581-592. 
Johnson, W., & Bouchard Jr., T. J. (2007). Sex differences in mental abilities: g masks the dimensions on which they lie. 
Intelligence, 35, 23-39. 
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Cornel Constantinescu, Ana Maria Dumitrescu 
University of Pitesti, Romania 

Maria Constantinescu  
Faculty of Sociology and Social Work , University of Pitesti, Romania 

The Influence of the Gender in what concerns the students’                                      
performances in schools from the perspective of teacher – student relationship 
(Poster) 

E-Mail: mmc77ag@yahoo.com 
 
Abstract: 
The school influence of developing the so called gender-role stereotypes has been disputed 
for a long time, the majority of the researchers think that teachers, like parents tend to 
show a stereotypical view of the boys and girls in their school activity. The teachers have 
some expectations towards their students mostly based on gender, thus interacting with 
them. Gender does not represents a native dimension for the humans, but a continuous 
construction and reconstruction, the appearance of the gender representing a process  
which the parents are involved in, the school, the society, and the child himself.  

The study has been initiated at the University from Pitesti and has as objective the study 
of the way that gender has an influence in what concern the students’ performances in 
middle school. Likewise, it had been taken into consideration the relationship teacher- 
student from the gender perspective. 

The work instruments used during this research were questionnaire investigation, 
observation, the analysis of school documents, the analysis of activity products, the 
interview. 

The results of the research showed that girls receive less attention from their teachers in 
classroom, this aspect being valid for all group ages. More than this the researches put in 
evidence the fact that the teachers offer rewords more to boys that prove powerful 
behaviors, and in what concern girls the behavior of dependence, the boys who were 
involved in this study has been appreciated in a greater measure for their school results, 
while the girls were appreciated for their close school relation to teachers. In the same time 
teachers presents a more accentuated tendencies in offering help to girls in obtaining their 
tasks, while some verbal instructions are offered to boys in order to help them to finish their 
tasks, they being supported to take risks, to be creative and independents, and the girls to 
feel helpless and dependent. Analysing teachers’ behavior during classes in the middle 
school, their answers offered to the children of different genders it had been concluded that 
they offered an particular positive and negative attention, the boys getting answers from 
the both sides in a larger measure than the girls. 

 Appreciating the importance of school and of teachers in the education of the children, 
more in what concerns the equality of gender, the results of the research draw the attention 
to avoid the stereotypy. There are a series of methods by which the teachers can contribute 
in reducing the gender-role stereotypes, and of organizing some discussions with their 
parents referring the style and the space of playing of the children, although supporting the 
children in developing the native abilities, no matter their sex.   
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Sonja Engelage 
FHNW, Basel, Switzerland 

Frank Schubert 
Swiss Statistical Office, Neuchâtel, Switzerland 

How leaky is the academic pipeline for female PhDs in Switzerland? (Presentation) 

E-Mail: sonja.engelage@fhnw.ch 

 
Abstract:  
Which mechanisms lead to the fact, that the proportion of women in the academic career 
ladder is the smaller the further up the qualification and career to full professorship gets? 
This phenomenon, known as the ‚leaky pipeline’, is analysed with a unique retrospective 
dataset of PhDs who graduated between 1996 and 2002 at universities in the German 
speaking part of Switzerland. Results show women have a lower scientific productivity and 
smaller academic networks than men. Moreover, they suffer from structural barriers in the 
scientific system. However, women stay in the sector of higher education more often than 
men and habilitate as often as their male colleagues. Transition rate models show no gender 
differences in the chance of a successful academic career. Because meanwhile women start 
to study as often as men, today’s picture of the leaky pipeline could be a result of gender 
inequalities of the past. Future research should examine the role of affirmative action for 
women in academia and how results from scientific careers can be transferred into the 
private labour market.  
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Pascale Esch 
Université de Liège, Belgium 
CRP, Luxembourg 

Psychosocial risk and protective factors of secondary school dropout in 
Luxembourg: the protocol of an exploratory case-control study (Poster) 

E-Mail: pascale.esch@crp-sante.lu 

 
Abstract: 
During the academic year 2008/2009, national secondary schools reported 1.690 dropouts, 
with a higher prevalence for boys (58,9%).  
Since adolescence is a period of life marked by physical, psychological and social changes, 
during which up to 50% of mental disorders have their onset, dropout research needs to 
consider an association between mental well-being and educational attainment. Psychiatric 
disorders reported to have an impact on educational attainment are often divided into so-
called externalizing disorders (antisocial behaviour, substance/alcohol dependence) and 
internalizing disorders (anxiety disorders, mood disorders), with prevalence rates varying by 
gender. In fact, externalizing disorders were reported to have a significant impact on 
education for boys only, whereas internalizing disorders seemed to be significantly impeding 
for girls.  

A first objective is to investigate the type and prevalence of psychiatric disorders among 
school dropouts in Luxembourg and to compare the findings with those by a matched 
control group of regularly enrolled students.  
Furthermore, we aim to identify specific protective and risk factors derived from the 
individual and family domains by including school experiences, socioeconomic background 
and family variables in the analysis; in order to establish which experiences are specific to 
school dropouts with mental health problems, which are specific to school dropouts without 
mental health problems, and which to students regularly enrolled in secondary education. 
Within-group analyses will explore gender-specific correlates of educational engagement.   

Research consists of a nationwide case control study during the academic year 
2011/2012, with an estimated sample size of 146 participants per group. 
Eligible cases are aged 16-25 years, reported as school dropouts and residing in Luxembourg.  
Their recruitment will be incident. 
Controls are regularly enrolled students matched for age, gender, school and educational 
grade.  
Data collection will include self-report questionnaires on mental health, family life and 
problematic internet use as well as a structured clinical interview to permit psychiatric 
diagnosis according to ICD 10.  

We expect finding significantly more psychiatric disorders, difficulties in family life and 
negative school experiences among school dropouts than among controls. Furthermore, we 
aim to detect gender-specific interactions between family variables, school experiences and 
disorder patterns. 

Advantages in methods rely in a prospective recruitment procedure, comprehensive 
measures of school and non-school correlates and optimized data collection.  
Limitations include the use of end-point measures derived from a single source.   

The detection of distinct pathways between school experiences, mental well-being and 
family variables may allow conceiving tailored early detection strategies for students at risk 
to drop out. 
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Abstract: 
The paradigm of intersectionality focuses on how individuals are socially disadvantaged 
along axes of social inequality such as gender, migrational status, age, and socioeconomic 
background (SES). What characterizes the concept of intersectionality is that it assumes an 
interlacing of various determinants generating inequality, taking into account that 
individuals always belong to several social groups simultaneously. In this way attention is 
concentrated on the various overlaps and intersections of these groups in the emergence of 
social inequality. Not only are additive main effects reckoned within this context, but a 
confoundation of effects varying with social context is also considered. The educational 
system turns out to be a social context where inequality-generating determinants have 
particularly strong effects on the structure of opportunities: In particular access to and 
participation in education and acquisition of competencies at school have been observed to 
differ considerably according to gender, migration and SES background. However, an 
intersectional fabric of effects is usually neither discussed nor statistically modeled in the 
quantitative approaches of sociological educational research. Pedagogically-oriented 
educational research discusses the research paradigm of intersectionality in the framework 
of the heterogeneity debate predominantly using qualitative methods. We combine the 
theoretical-qualitative and methodical-quantitative approaches of educational research in 
order to investigate whether or not the intersectionality approach can be empirically 
verified on the basis of the international PISA data from 2006 using multi-level analyses with 
interaction terms and cross-level effects to explain competencies in reading and 
mathematics. Our investigation is the first to examine the contribution of the 
intersectionality approach in explaining differences in student competencies. 

Controlling for main effects of gender, SES and migrational background, we additionally 
find significant interaction effects of SES with gender and migrational background on both 
competencies examined (interactional hypothesis). Female students with high SES (with or 
without migrational background) and even female students with low SES and without 
migrational background outperform all other groups in reading whereas male migrant 
students with low SES show the poorest performance of all compositional groups. With 
regards to mathematics, male native students with high SES achieve the best test scores on 
average, followed by all other groups with high SES. Whereas gender is the most important 
factor in explaining reading performance, it is SES which counts for mathematics 
competencies. Moreover, we can show that more egalitarian societies are – with regards to 
gender equality on country level (measured by the Gender Empowerment Index) and 
numerous conditions on school level (proportion of migrant students, parents with tertiary 
education, etc.) – beneficial for all students (contextual hypothesis).  
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Abstract: 
In Germany like in other European countries girls are considered to have more benefited 
from the educational expansion than boys and even to be „winners“ of this expansion. 
Actually in general education girls already are the „winners“ of educational expansion. But 
does this also apply to vocational education and training? 

The lecture proposes to explore gender variations beyond the general educational 
system also in vocational education and training (VET). To which extent can girls profit from 
their advances in general education when acceding to VET? How do girls and boys perform 
the trajectories from general school to VET? How successfully do they achieve these 
transition processes? Does the gender gap turn around during the transition process - boys 
becoming more and girls less successful? 

This contribution examines gender differences and inequalities as well as the impact of 
individual and institutional factors on the transition process for girls and boys with regard to 
the institutional framework of the German VET system, where apprenticeship based VET - 
characterized by a gendered horizontal and vertical segmentation - is accentuated in 
comparison to full time school based VET. 

The empirical findings are based on a representative data survey of school leavers in 
Germany. In Germany girls prospects to find a place in the dual VET system are considerably 
reduced in comparison to boys. Even taking into account all forms of VET training places 
(also school-based) girls have still less chances to accede to VET than boys. The probability to 
find a vocational training place is less for girls than for boys even when educational level, 
social origin, migrant background and institutional factors are taken into account. Only when 
university studies are included as an option that leads to a vocational qualification girls do 
not have less chances than boys to be successful in the transition process. However, for girls 
who have not earned a school leaving certificate to enrol in university and who are 
dependent on non-academic training pathways, the transition to VET is substantially more 
difficult than for boys.  

The empirical findings are discussed with regard to the ongoing debates about 
institutional and individual influences on gender differences in acceding VET. The lecture 
stresses therefore different theoretical approaches to explain these gender inequalities by 
social origin, by institutional impacts as well as by approaches arising from gender studies. 
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Abstract: 
The presentation deals with the question which factors drive the lower school success of 
boys at secondary school level. Therefore we connect several methodological and 
theoretical approaches. In particular we focus on the factors teachers’ influence, school 
alienation, school motivation and gender role patterns. 

Therefore we present a Swiss study conducted in 2009, which contained quantitative 
and qualitative methodological approaches. The quantitative part was a standardised survey 
of 872 male and female school students in grade 8 of canton Bern (Switzerland). The 
qualitative part contained group discussions with elected students of this classes as well as 
video observations for a mathematic and a german school lesson. The project aims at 
combining these two approaches complementarily. 

The results with respect to teachers’ influence show that teachers have an important 
influence on school success (grades). However no direct effect of teachers’ sex and boys’ 
school success could be detected in the quantitative part of the study. The analysis of the 
group discussions and the video observations also confirm this finding. 

With regard to school alienation we found gender specific patterns in the quantitative 
as well as the qualitative part: Boys with traditional gender role patterns report themselves 
as more school alienated than girls. Also these boys tend to have lower grades in school. As 
can be shown in both, the quantitative and qualitative parts, boys show more school specific 
avoidance (according to learning motivation) than girls. In line with that boys spend a bigger 
amount of time on leisure activities than girls. 

For teaching practice, it can be derived from our results that sex of the teacher is not as 
important as gender role patterns of students for success in school. A sensitisation towards 
modern role patterns could be successful in intervening school alienation and other 
problematic behaviour of boys. 
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Abstract: 
What influence does gender have in the context of motivation on academic achievement of 
pupils? And are there links between the kind of motivation (intrinsic/extrinsic) and gender? 
These research questions will be addressed in the proposed poster, based on the study 
"Influence of motivation on academic achievement of girls and boys." Empirical evidence 
shows that girls do better at reading, boys do better at mathematics, and these gender 
differences in academic output increase during the school career (see, "Equally prepared for 
life? How 15 year-old boys and girls perform in school." an OECD study from 2009). But what 
are the social mechanisms or factors behind these differences? Can it be explained through 
gendered motivation, i.e. gender differences in intrinsic and extrinsic motivation?  

In the poster, results of a Swiss study on these gender differences which have been rarely 
addressed in motivation psychology will be presented and discussed. Two data sets will be 
used for the analyses: On the one hand, a data that consists of nearly 900 Swiss secondary 
school students gathered during a project on gender differences in educational success at 
the University of Applied Science (Pädagogische Hochschule) and the University of Berne 
(Department of Sociology of Education). 
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Abstract: 
Assessment changes knowledge. As Basil Bernstein pointed out, of the three message 
systems, ‘curriculum’, ‘pedagogy’ and ‘assessment’, the one that influences the other two is 
assessment.  The presentation will present recently data on differential gender performance 
on school and public assessment tasks.  It will place these trends within a historical 
perspective and investigates the relations between knowledge and gender.   

Assessment is the lever that forces the change in knowledge at the level of the school. 
Which groups are considered to be underachieving has changed across time.  The 
introduction of a national curriculum in England and Wales in 1988 facilitated key stage 
testing for children aged 7, 11 and 14.  Assessment makes differential achievement visible 
yet why a group is then labelled as a problem is a separate process.  Since boys have always 
done less well in literacy than girls we shall examine why this has been perceived as an 
urgent problem only in the past twenty or so years. School knowledge changes according to 
economic considerations and the UK has become a post-industrial nation.  As knowledge 
changes the groups who are legitimately allowed to access knowledge also change.   

Differential gender achievement is patterned differently depending on which 
discipline/subject is placed in the spot light. How teachers open up a space within the 
constraints of the subject classroom influences who can and cannot participate meaningfully.  
This places the emphasis on setting, the imaginaries it invokes, the policing that goes on 
inside it and the limits to tolerance of who can do what within the setting.  
Subject/disciplines can be presented as cultural streams that have deep historical legacies 
and classroom settings interrupt those streams in specific ways.  By paying attention to the 
specific problem within a specific subject context it is possible to understand how an 
element of a test can privilege boys’ or girls’ orientations to knowledge and advantage one 
groups above the other.  Through the use of examples, we can question how ‘objective’ a 
test element is. This raises questions such as who or what are we testing.    

The final section investigates some of the unintended effects of assessment league 
tables that have dominated schools in the UK since 1988 providing delegates with ‘lessons’ 
from the UK.  We end with a plea for diversity against the narrowing down of knowledge to 
serve and prop up a historical legacy of masculinity as heroic, isolated and independent.   
Getting a gender balance is about having a stake in the world and allowing all learners to be 
effective, creative as well as to survive economically.   
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Abstract: 
One main task of teachers is to assess their students’ achievement. These are very important 
judgments for the student as they have a great impact on the professional possibilities the 
student is allowed to choose from after school (Gresham, MacMillan, & Bocian, 1997).  
However, empirical research has shown that teachers’ judgments underlie systematic biases. 
These biases may arise, because person attributes are used for the judgment, which are not 
achievement related. One of the attributes which might be used is the gender (Lekholm & 
Cliffordson, 2008). Therefore, it is possible that teachers judge their students in line with an 
activated category (gender) as opposed to their real achievement. As an example for an 
activated gender category it might be expected that girls are not as talented in solving 
mathematic problems as boys; however, it might also be expected that they are more 
motivated than boys in their participation in class. These assumptions were tested by the 
use of a simulated classroom. In this simulated classroom students were presented by a 
picture and a name to induce the gender category. The ability and the motivation of the 
students were experimentally manipulated with the result that the real value for 
mathematic ability and motivation is know by the researcher and a comparison with the 
teacher’s assessment of a certain student is possible. 

The participants in this experiment (experienced teachers) had to perform two lessons 
with simulated classroom. By doing this, they had to choose mathematical questions out of a 
list and ask these questions to the ‘virtual’ students. The signal of the student to answer the 
question indicated the motivation of the student and the right or wrong answer represented 
the student’s mathematical ability. After each lesson the participants had to rate the 
mathematical ability and the motivation of each student. 

We assumed that after the first lesson the induced category biased teachers’ judgments, 
because they had to make their information without having much opportunity to investigate 
the ability of each student properly. After the second lesson their judgments should be less 
biased, because then they had the opportunity to test the ability of each student in more 
detail. In contrast to our hypothesis, the ability ratings were more biased after the second 
lesson. When girls and boys had the same mathematical ability, the ability of girls was rated 
higher than that of boys. For the motivation no effect could be found. 
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Abstract: 
Like in many other European countries gender differences in school achievement have 
changed. Like in many other European countries, girls in Switzerland show nowadays better 
performance in school than boys. The emphasis in this paper is on the same-sex teacher 
hypothesis concerning school achievement and the cliché of migrant boy and female teacher. 
The focus lies therefore on gender variations in school achievement taking into account the 
teacher’s gender in combination with the migration background of the children. From this 
perspective we also test the influence of teacher’s gender on wellbeing in school and 
academic self-concept of children. Some findings indicate that there is no evidence of a 
benefit concerning school achievement by having a same-sex teacher (cf. Neugebauer et al. 
2010). Furthermore some findings suggest that there is no discrimination of migrant children 
in primary school regarding grades or recommendations for secondary school through their 
teachers (Kristen 2006).  

We test the same-sex teacher hypothesis not only for school performance but also for 
pupils’ academic self-concept and their wellbeing at school. Moreover we take into account 
the socio-economic origin and migration background as well as context variables of the 
school environment. In our analyses we consider especially the situation of migrant children 
in Switzerland and examine the effects of teacher’s gender on above-mentioned aspects, 
with an emphasis on the cliché of migrant boy’s inability to deal with a female teacher.  

Method: In this paper we use data of 5th grade students in Switzerland to estimate 
whether there are causal effects of teacher’s gender on school achievement and children’s 
wellbeing at school. Using linear regressions we estimate effects on grades, the academic 
self-concept of the children, and their general academic wellbeing.  

References:  
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Gudrung und Klaus Hurrelmann (Hg.): Bildungsverlierer. Wiesbaden: VS-Verlag.  
Kristen, Cornelia. 2006. Ethnische Diskriminierung in der Grundschule? Die Vergabe von Noten und Bildungsempfehlungen. 
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Abstract: 
In the 1960s the Union of Swiss Women’s Associations (BSF) performed a review of the 
elementary school curricula and declared their revision to be urgently necessary. 

It is claimed that the schools were originally established for boys and that the girls were 
only allowed to participate in male-oriented topics with delay.  
However, not until 1984 a gender-specific standardization was implemented throughout the 
country on the basis of the 1981 constitutional gender equality article.  Currently claimed as 
a result of these reforms there is already talk about discrimination against boys.  

In both cases it is a question of curricula to which an important, shaping and selective 
function in the education system is attributed. While the addressing of the discrimination 
against girls in public was usually career-damaging for feminist educational researchers and 
scientists in the 1980s, today references to the discrimination against boys experience a 
considerable media echo: Research programmes and education modules for the removal of 
this discrimination are in full swing. These educational policy argumentations lacks - beyond 
the interpretation of statistical indicators - in a historical-critical dimension.   

My research project shows that in 1835 with the first law for a public elementary school 
the liberal revolutionary idea of an equal school education for boys and girls was decreed in 
the Swiss German canton of Bern. But following the fact that the working school movement 
in the Swiss German cantons only included the female sex, the children henceforth received 
different gender-specific support: The disciplining effect of civil virtues could be developed 
optimally through the handicraft lessons and the girls successfully absolved the school 
lessons while the boys received gymnastics and additional lessons in general education.  

On the source base of primary school laws and curricula, political and professional 
education debates in governmental institutions and pedagogic journals were systematically 
illustrated and analysed. The result – a diversity of argumentation patterns relating to 
gender-specific educational needs and already existing structures for young children’s 
schools– shows that an egalitarian (gender-neutral) implementation of school education 
opportunities was seriously considered until about 1870.  

The path to the today’s elementary school can be portrayed differentially in respect of 
educational participation and success of the sexes, which can be of importance for the 
current debates in the field of education. 
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Abstract: 
Our research seeks to understand how the direction and the amount of academic 
engagement are related to crucial aspects of the development of adolescents' identity. In a 
nutshell, we perceive of the development of academic interests as a means of students’ 
active regulation of their identities. The present talk will concentrate on whether and how 
adolescents’ gender identity clashes with the social meaning attached to specific school 
subjects and to school engagement as a whole. 

The first thread of research focuses on girls’ relationship to science subjects like physics. 
We have proposed that girls can actively develop and demonstrate their female identity by 
showing lack of interest and/or ability in these domains - for these subjects are perceived as 
being masculine or “boys’ subjects”. We showed that for girls, liking and excelling in physics 
is related to the ascription of less femininity, but more masculinity. We found that physics is 
seen as a male subject (measured both explicitly and implicitly) and that girls disapprove of 
science to the extent that their self-image deviates from the image of the typical student 
favouring science. In addition, girls’ disapproval of physics was decreased to the extent that 
gender was not salient during physics’ lessons. Such, showing interest in a school subject 
that is perceived as inappropriate for one’s gender becomes more likely in a learning setting 
that does not emphasise gender. 

Not only the lack of interest in specific subjects, but also the lack of interest in school in 
general can serve adolescents as a tool to demonstrate important aspects of their identity. 
For instance, we found that students’ self-reports on their time spent on homework varied 
according to prior experimental treatment that included a threat to important aspects of 
their identity. Such, adolescents use reports about the amount of academic effort in order to 
influence the perception of their image. In this line, the second thread of our research links 
the idea of active identity regulation to boys’ lesser overall success regarding grades and 
school leaving certificates. If school and learning in general were perceived as being 
feminine, boys might demonstrate their male identity by refusing to work for school at all. 
We conduct several studies in order to specify the relationship between boys’ gender 
identity and their behaviour and attitudes related to school and learning. Taken together, 
our findings give evidence that activities related to learning and school are used by 
teenagers to demonstrate their gender identity.  
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Abstract: 
When Finland was recognized as the ‘world champion’ in PISA, the national pride was 
overshadowed by worries concerning the gender gap. Finnish boys’ average scores in 
reading literature were very good, but Finnish girls’ scores were outstanding. Is the problem 
in underachieving boys or in overachieving girls? This is an example of the discourse of 
gendered patterns in education that I will trouble in my presentation. I will address taken-
for-granted generalizations and unjustified beliefs, as well as the actual problems and 
inequalities. I reflect this discourse on boys with the general discourses on gender equality in 
education that are informed by international resolutions as well as feminist initiatives. 
Finland, as well as other European countries, has evidenced a history of hundreds of projects 
and reports that have repeated the same aims, ideas and practical innovations for 
promoting equality, challenging educational segregation and providing girl friendly or boy 
friendly pedagogies. But the actual pace of change has been very slow. I will ask whether 
and why promoting gender equality in education seems to be an impossible mission 
(Lahelma 2011).  
In the presentation I will draw on my work in an ethnographically grounded research on 
young people’s educational transitions, and on the studies conducted in the context of a 
national project on gender awareness in teacher education (TASUKO). I will also reflect my 
own experiences within projects on gender equality in education, starting from the 1980s.  

References 
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276. 
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Abstract: 
Research questions of the present study concern classroom-related social factors which are 
important to foster interest in math. Of special interest were how these factors are 
interrelated in terms of mediation processes and possible gender differences. 

Well-developed interest in educational contents is an important requirement for 
successful learning and advanced academic achievement (e.g. Schiefele, 1991). Therefore it 
is necessary to examine which classroom-related factors lead to the consistently reported 
decline in interest in mathematics during the course of secondary school (Krapp, 1996). A 
theoretical approach concerning classroomrelated factors that are important for students’ 
interest in educational contents is Self Determination Theory (SDT; Deci & Ryan, 2002). STD 
posits that the fulfillment of three basic psychological needs ‘autonomy’, ‘competence’ and 
‘relatedness’ is necessary as a foundation for the development of interest in educational 
contents. Empirical studies demonstrate that structuredness, participation possibilities, and 
friends’ acceptance are associated with the needfulfillment (e.g. Deci, Vallerand, Pelletier, & 
Ryan, 1991; Ntoumanis, 2004). 

One important aspect in this discourse are the persistent gender-related differences in 
interest in math (Budde, 2009; Eccles & Jacobs, 1986). Although empirical studies indicate 
gender differences in the relations between classroom factors and interest in math (Eccles & 
Midgley, 1989), research on classroom factors based on the tenets of SDT rarely takes 
gender differences into account. 

The sample consisted of 425 German 8th to 10th graders (53.4% male, 46.6% female). 
Participants completed a questionnaire assessing students’ interest in mathematics and 
students’ perceptions of ‘clarity and structuredness’ of teachers’ instructions, ‘participation 
opportunities’ in the classroom, and ‘friends’ interest’ in math lessons. 

Structural equation modeling using Mplus 6 revealed three significant positive direct 
effects on students’ interest in math: perceived structuredness, participation 
possibilities, and friends’ interest in math 

As hypothesized, an indirect effect indicated that perceived structuredness of math 
teachers’ instructions mediated partially the effect of perceived participation opportunities 
in math class on students’ interest in math for both males and females. Multi-group analysis 
revealed the model varied in one path for female and male students. Only for males the 
direct effect of experienced participation was significant for their interest in math. 
Implications to foster gender-specific interest in math will be discussed. 
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Abstract: 
In recent decades, the former “gender-gaps” discriminating against girls’ educational 
attainment and their opportunity of further school (and university) attendance in Austria 
have reversed. These de-velopments are at least partly due to educational policy measures 
which – in order to do away with gender-related educational inequalities - targeted almost 
exclusively the advancement of girls. Both recent statistical data on the Austrian educational 
system and large scale assessments results (e.g. PISA, PIRLS, TIMSS) reveal systematic 
deficits of boys with respect to performance and opportunities to achieve high-quality 
educational certificates.  

The rational-choice approach developed by Boudon (1974) explains the educational 
choices by focus-ing primarily on the parental socioeconomic background. In our paper we 
aim to develop a model which extends Boudon’s approach by gender-specific concepts to 
account for the gender effects on school choice and school performance. For that reason, 
we add three essential gender-specific ex-planatory approaches: (1) the “feminization” of 
the teaching force at Austrian secondary schools and the associated effects of a possible 
“gender (mis-)match” between pupils and teachers on school performance and, thus, school 
choice, (2) variation in girls’ and boys’ leisure time activities, and (3) gender stereotypes of 
perceptions.  

The model is examined using the Austrian PISA 2009 database which also includes an 
additional na-tional survey module “gender and leisure time”. The analysis is focused on the 
transition from lower secondary level I to upper secondary level II and identifies whether or 
not a school type providing a route to university entrance has been selected. To uncover 
potential differences in the causal struc-ture between girls’ and boys’ choices we calculate a 
multiple-groups model with gender as grouping variable. First results display an outstanding 
relevance of leisure time activities.  
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Abstract: 
Austrian girls are more successful in schools than boys when it comes to achieving high 
marks and acquiring entitlement to further educational and professional opportunities. For 
quite a long time this observation has been true only in connection with languages and 
humanities. Recently, however, better marks for girls were also found with respect to 
mathematics and scientific subjects as well, although large scale assessments (like PISA) 
show lower competences for girls in these fields. 

The current research was based on case studies of 13-year-old students at the  
secondary I level (Gymnasium-type school and Hauptschule) in schools in one town in 
Austria. It asked  whether or not there was a gender gap with respect to marks in 
mathematics, physics and biology and looked for possible explanations of such gap when 
observing interaction and assessment practices in the classrooms. Data included 
demographic information about seven classes in three schools, written responses to 
questionnaires of 68 girls and 71 boys in these classes, seven pieces of classroom 
observation, four student group discussions, and interviews with 15 teachers.  

The results of this study indicate that there is actually such a gender gap with respect to 
marks, less in mathematics and significant in science: Girls do have better marks in physics 
and biology. Above that, there is a  gap in marks in all three subjects, significant in science, 
with respect to ethnic origin in Hauptschulen.  

A central subject, such as mathematics, is less subject to this phenomenon as physics 
and biology, because assessment is mainly based on written examinations. An explanation 
for the gender gap in physics and biology may be found in the vagueness of assessment 
because it is mainly based on oral examinations and observation of classroom behaviour. 
These assessment formats seem more open for judgements in which “better” behaviour of 
girls is more easily rewarded. This phenomenon is also visible in the subject of physics which 
usually carries a male connotation.  

As a process, gender creates social differences and traditional roles among girls and 
boys. In social interaction in classroom teaching and learning, girls are doing girl and seem to 
learn more efficiently what is expected, to be successful in academic settings, while boys 
seem to be gradually come alienated from school. Teachers tend to enforce or to evoke 
these stereotypes, not least because of lack of awareness of the issue. So the gender gap in 
science marks is partially due to a gender bias: Very good marks are more often awarded to 
girls, compared to boys, based on reproduction competences. This does not conform to the 
Austrian legal provisions for assessment and violates the validity of the assessment. 

This explanation points to deficits in gender sensitivity and the culture of assessment in 
the cases examined in this study. It also points to disadvantages for girls and boys as there 
are obviously deficits in respect to learning with lasting effects. 
 
Download study:  

https://www.imst.ac.at/files/gender_netzwerk/Endbericht_Geschlechteraspekte3_311010.pdf or 
https://www.imst.ac.at/files/gender_netzwerk/Kurzfassung_Geschlechteraspekte_Leistungsbewertung.pdf   

https://www.imst.ac.at/files/gender_netzwerk/Endbericht_Geschlechteraspekte3_311010.pdf
https://www.imst.ac.at/files/gender_netzwerk/Kurzfassung_Geschlechteraspekte_Leistungsbewertung.pdf
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Abstract: 
The role of women was a subject of increasing debate during the eighteenth century, as the 
intensification of the controversy surrounding female’s nature and education illustrates. 
Women were traditionally regarded as arbiters of morals and manners, thus playing a vital 
role in ensuring social stability. Nonetheless, that was about to change in the course of the 
century, when we observe an apologetic rhetoric for women’s education and intellectual 
development that would enable them to acquire a true rational understanding. These claims 
were seen, however, as a threat to the highly praised stability, and thus strongly condemned 
by the male-dominated society. Pioneer writers, deemed by many critics as feminists, such 
as Catharine Macaulay Mary Robinson, Clara Reeve, Mary Hays and Mary Wollstonecraft, to 
name but just a few, laid the ground for more forcible claims in the centuries to come 
regarding equality of education. Albeit indirectly, they benefited from the fostering 
enlightened attitude of the taste and eagerness for knowledge. Almost at the end of this 
century, Kant would define the Enlightenment as “the boldness of knowledge”. 

These Eighteenth-Century women regretted the inferiority of women in relation to men 
and called for an extensive education that allowed the female intellectual development. The 
question that worried them was not exactly the lack of girls’ schools, but the inadequacy of 
the curriculum that was then commonly offered, encompassing only domestic expertise and 
external accomplishments. It can even be considered that the enthusiastic defence of the 
right to education was based in a broader plan of claiming, the defence of intellectual 
equality, and perhaps a future participation in the public sphere since both sexes had, a 
priori, identical intellectual rational abilities, the only difference arising from the use and 
training of such abilities. It has been and it still is a struggle, since nowadays women have 
equal educational opportunities but, nevertheless, are still, generally speaking, kept away 
from positions of power and authority, regardless of their intellectual achievements. 
Notwithstanding, in order to understand the present and make changes in the future, one 
must never forget the past and, in this case, remembering the steps of our ancestors, 
though timid and insufficient, does not deprive them of the typical greatness of pioneers.  
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Abstract: 
In many studies, female adolescents and young people were found to out-perform their 
male counterparts in terms of grades and university degrees. Yet, at the same time, women 
seem to exhibit lower levels of well-being compared to men during adolescence. 
Interestingly, little work has evaluated the interplay between educational success and well-
being. This paper contributes to this important and as yet understudied topic. The interplay 
between educational success and well-being is conceptualized and analyzed as a dynamic, 
reciprocal, and gendered process. The relationship is examined drawing on a structure 
agency framework derived from Bourdieu and social comparison theory. Social comparison 
is suggested to be the mechanism explaining effects of educational success or failure on 
well-being. It is further argued that the effects are reciprocal and that well-being may serve 
as an individual resource by fostering educational outcomes. 

Panel data from the Transition from Education to Employment Project (TREE) is used to 
study the gendered interplay between educational success and well-being. TREE focuses on 
postcompulsory educational and labor market pathways of the PISA 2000 cohort in 
Switzerland. It is based on a sample of 6343 young people who left compulsory schooling in 
2000. Annual panel waves were conducted from 2001 (wave 1) to 2007 (wave 7). At the time 
of the first interview, the age range of the middle fifty percent of the youths was between 
16.5 and 17.3 years. As previous research shows, episodes of educational mobility will not 
be evenly distributed over the observed period (e.g., Mare 1980). Thus, an autoregressive 
cross-lagged mixture model framework allows accounting for the expected unequal 
distribution of the variables over time and the multilevel structure of the data. Within this 
framework, two modeling approaches are combined to test the implied reciprocal 
relationship between educational success and well-being. More precisely, the model is a 
combination of Latent Transition Analysis (Humphreys and Janson 2000; Lazarsfeld 1968; 
Nylund 2007) and Autoregressive Structural Equation Modeling (Bollen and Long 1993; 
Curran and Bollen 2001), conditional on a series of time-invariant control variables. In the 
Latent Transition Analysis part of the model, different social comparison categories, e.g., 
comparison to parents and the self, are measured as latent classes with fixed outcome 
categories. In the Autoregressive Structural Equation part of the model, well-being is 
specified to correlate over time. 

In sum, well-being proved to increase the probability of being successful, whereas social 
comparison was found to account only for little variation in well-being. Furthermore, 
preliminary results show that the mechanisms of inter-individual and intra-individual 
comparison are gendered and operate differently at different stages of the observed period. 
For example, female adolescents seem to be more likely to succeed than male adolescents 
and to experience positive effects in terms of well-being during successful episodes. 
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Abstract: 
While the debate about social inequalities in educational achievement concentrates to a 
large extent on early transitions in the educational career, there is growing concern about 
social inequality with regard to access to higher education. Classical studies on 
intergenerational social inequality showed that there are correlations between processes of 
educational achievement, status attainment and gender. For late educational entries, we 
can expect that gender specificities in intergenerational inequalities are even stronger as 
women and men differ remarkably in their interests and in their biographies with regard to 
work and parenthood.  

Analysing the NLSY79 data, we find that origin effects on re-enrolment into college are 
highly gender-specific in the US. The initial entry rate into college is lower for working-class 
women in comparison to their service-class peers in the first months. Later on in their life 
courses, however, working-class women partially catch up with upper-class women. This 
finding only holds for women, while among men intergenerational inequality in educational 
achievement increases over the life course. Our article aims to explain this puzzle and test a 
number of possible explanations. These refer either to gender specificity in biographical 
events such as childbirth or marriage or to a selection process suppressing college 
aspirations behaviour at the time when graduating from high school. We test our 
hypotheses using event-history regression models with piecewise effects. The analyses show 
that the unexpected pattern of lower class women’s college re-entry behaviour cannot be 
explained by individual class expectations. As suggested by the selection hypothesis which 
assumes that starting a family early makes it difficult for working-class daughters to enter 
college directly, our model proves that married women who are younger than 23 years are 
initially hindered to go to college in the first time period. However, the negative class effect 
of the first period of time declines. Early pregnancies (before the age of 23) do not show any 
impact on the switching class coefficients. In respect of the relevant biographical events we 
find significant effects of certain family circumstances on re-entry into college. Moreover, 
the negative class effect is influenced positively by being married and having young children 
independent of respondent’s age.   
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Abstract: 
The situation in Turkish families is occasionally being described as influenced by religiosity, 
rigid gender role orientation, traditionalism and narrow, hierarchically structured family ties 
(see for example Schiffauer 1995, Heitmeyer et al. 1997, Kelek 2005). In the family hierarchy 
men are superior to women and elder persons are superior to younger ones. Young women 
have thus the lowest position within the family hierarchy. In addition, parents with Turkish 
background are expecting especially their sons to help their brothers and sisters in school, 
later, to contribute money in case of problems within the family or to support their parents 
when they are old (Nauck/Özel 1986, 1990). With this respect one should expect parents 
with Turkish background to be especially interested in their sons achieving high educational 
degrees. Correspondingly they should intensely invest in their education. This should lead to 
the result that boys with Turkish background are performing better in school and are more 
likely to be sent to higher secondary schools than girls. On the basis of aggregate data of the 
official education statistics it can be shown, however, that girls with Turkish background 
attend upper secondary schools more frequently and more rarely general secondary schools 
or special needs schools than Turkish boys. 
How can this unexpected result be explained? Do Turkish parents possibly not have 
genderspecific preferences (any more) when it comes to educational decisions and girls are 
simply more successful in the educational system because they are performing better in 
school? Or do Turkish parents even prefer their daughters? To answer these questions we 
use data from the project “Immigrants' Children in the German and the Israeli Educational 
Systems“. We find that Turkish mothers have no clear gender specific preferences 
concerning the transition but they belief that boys are rather more capable to really attain 
Abitur than girls. In addition it can be seen that within the Turkish group there are gender 
role-concurring differences with respect to the marks in Maths and German. By tendency 
Turkish boys more often make the transition to a Gymnasium than Turkish girls. However, 
special analyses of the official school statistics of North Rhine-Westphalia show that this 
slight advantage of boys regarding the transition to secondary school are not sustainable 
since a comparatively big share of these boys will leave the Gymnasium prematurely. 
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Abstract: 
Since the 1990s, scientific reports mount that, in countries committed to equal 
opportunities, girls outperform boys in school. Because school grades are important 
prerequisites for admission to higher education and other desired resources, inequality 
between boys and girls alarms societies and seems to call for inventions. But before 
measures are taken, it is important to understand the underlying reasons and to evaluate 
the extent to which inequality equals injustice. From a psychological perspective, one of the 
first questions is whether boys and girls differ with respect to person characteristics that are 
known to be associated with school achievement. The most promising candidates in that 
respect are intelligence, personality and motivation. In this presentation, an overview is 
given of study findings on gender differences in these three areas. First, it is shown how 
strongly intelligence, personality and motivation are associated with school achievement. 
Second, it is asked whether there are mean level differences between boys and girls in these 
three characteristics. The third question pertains to the extent to which potential 
differences can actually explain differences in school achievement. Fourth, it is examined 
whether these characteristics contribute differently to school success in boys and girls. 
Building up on this empirical evidence, it is evaluated to what extent unequal educational 
outcomes indicate injustice and a need to intervene. A person-environment-fit approach will 
be introduced to reflect on different possibilities to help boys and girls to realize their 
potentials.  
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Abstract: 
In many European countries gender differences in access to higher education decreased 
substantially. However, while in Germany women are overrepresented in upper secondary 
education and attain more often a general qualification for university entrance, they still 
enrol less often in higher education. In addition, even if they decide to study, they opt for 
different fields of study than men – as can be observed in many other European countries as 
well. 

We explain these two phenomena on the basis of a rational choice framework. The 
main assumption is that men and women evaluate costs, benefits, and success probabilities 
for the same educational option – university entrance vs. other post-secondary options 
respectively a specific field of study – differently and therefore come to different decisions.  

Using panel data from the German Higher Education Information System (HIS), we 
study the underlying factors which influence educational decisions. The data set includes 
information on aspirations, motivations and post-secondary plans of upper secondary 
graduates who graduated in 2008. Furthermore, we control for several scholastic aspects, 
e.g. the type of upper secondary degree. Besides descriptive and bivariate methods, logistic 
regression models are used to analyse which factors influence the decision to study and the 
decision for a specific field of study. In addition, nonlinear decompositions show the extent 
to which distinct variable sets influence these decisions. Regarding the field of study we 
focus on the distinction between technical (mathematics, sciences, engineering and 
technology) vs. non-technical fields of study. We also present more detailed results based on 
HIS data from 2002 to 2005 using multinomial regression models to supplement the picture.  
Results indicate that intentions to enrol in higher education mainly differ due to gender 
specific evaluations of labour market benefits and to differences in risk-aversion. Women 
have a more pessimistic assessment of their abilities and perception of costs and therefore 
show a lower willingness to study than men. Furthermore, we detect effects of the 
scholastic pathway. Regarding the choice of field of study we find that subjectively perceived 
abilities as well as motivations explain the main part of the gender gap. 

The results will be discussed in terms of data quality and the impact of the national 
context. 
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Abstract: 
Since the early days of sociology “theorizing about leisure has been linked with theorizing 
about work” (Rapoport & Rapoport, 1974), and empirical research on leisure time has 
underpinned the role of social class and social status for the explanation and understanding 
of different leisure time activities.  

With the evolution of society  and the growing importance of the  
“Theory of individualization” (Beck 1984) for the understanding of human behaviour, 
identity, and gender roles in modern societies  there was shift from more structural 
explanations to more individual ones, from macro-sociological theories to micro-sociological 
and psychological theories (Opaschowski) of leisure.  It was in this context that theorists 
developed the expectation a) that research would find more and more individualistic pattern 
of leisure time activities; and b) that research would confirm the decreasing relevance of 
social class and of gender differences for the analysis of leisure time activities.   

Embedded in this theoretical background the following presentation has a focus on 
concepts that are linked to each other in different ways and that have an important role for 
the analysis of leisure time activities: gender and educational success. We first want to show 
what influence gender still has on educational achievement and how this relates to leisure 
time pattern. In the second part of the speech we will present empirical data coming from 
different studies among young people in Luxembourg. 

 
 


